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/: A. INTRODUCTION
,

,,. This:'repOrt%will summarize the results btained from the Training '
. .

4."...
,

Program ft,r Directors of EduCationalResea ch" conducted in the Department, .

.

of Educational Administration atthe Univ rsity of Wisconsin-Madison Atring

the tefiod Jul:1, 1967 throughpgust 34., 1973. The Prh.ram was djzgled '

4,03v: V

as a direct result of a Program Develop' ent Grant (Project Number 6-2092-,

Grant NuMber OEG-3-6-062092-1085 whicrcovdred the *rind June 1,:1966
. ,

throygh June 30,

P.L. 83=531,

. . ,

duct and-results of the Program Development Project were covered in a final
,

.- .-.

.----,

. -r- '7). .

repprt submitted July 10, 1967. h
1

I

.Progress reports on theTraining Program for Directors'of Educational
.- '.

,

,

Resea h haVe been submitted dnnualTv during the time the PrOgrsd has, been . ,

::

supportjd. Consequentlyy this' final report will summarize information.

_e- ....---- ...- -

',contained in the,previous repOrts and will pivide additional
. N

'S
-" N

0

evaluative data concerning the content and .results of the prorhm. . Support

i
, , t 0

i

fors-the prpgram dUring 1968-69 was provided by Grant Number 0EG-0-8-062095-

.
.

.
. : !

3517 (010); support for 1969-70_was Provided by Grant Number OEG-0-9-062092- .

.
. .

.
i

4254 (010);,- support for 1970-71 wds provided by Grant Number'OEG-0-70-3533

,,,,__. . ..

, ., - )

(520); support for 1971-72,Was prvided'by Grant Numbe'r 0E0-077173545; and
. .

.
If

.. .

support fbr 1972 -73' vas provided-by' Grant-Numbei-,OtG-0-72-4741.

.

.

.

7. The-Program Development. Grant was awarded,9der

2 (B), s'Alende by P.L. 89-10, Title IV. The con-
!

.
,

/I

'a
,



B. PROGRAM OBJECTIVES

The training program for directors of educational research consisted of
1

up to three yeafs of graduate study cul inating in the Ph.D. degree. The

. .

broad objective of the program was to prepare persons for readership positions

in research, development, evaluation and dissemination activities in, local

),
and s ate school systems and other educational agencies. Th 'following

specific objectives served to guide the planning of a program o study for

'1' each traineeesigned to enable htm to:

1. pAvelop'skill in working wi6 individuals and groups in
',"planning and administering research, development, evaluation

and-dissemination
t
activities; ( *

' 2. Acquire competence in the use of research skills and techniques;

. . .

3.''Gainunderstanding of COncepta, theories and research methods
in disciRlines related to edhcation;

0
.

4. Sharpen skills in written and oral communication; and'

N

5. ,Broaden knowledge of the organization and operation of public
schools and'of the teaching-learning process.

. .

. A .

C. PROGP(AM COMPONENTS .

tt ." . . 1-
Course Requirements , 1 -"

.

.. 1..

1

A . ..

Research,cocted under the Program Development Grant upon° which the
,

f , I'
. 1 .

'ii
. .

p o .o, '',11

design of this program was based revealed that (J) certain skill's which direc-.

tors of reseakch'should possess couldyeatl-ilySw id4ntified and (2)incumbent
-.....,...

,,
, c /

. .
.. -

'directors of'research were characterized p diverSity'in their_academic . ''''

..t ' -

) . ..
.,, ,c,1! -preparatio , particularly at the undergraduate,ldvel. Thupe1/4the'firsi Colleen{

. .

, -1 ,. .

in desiknink the training program was to provide experl6nces which could enable

4

trainees -io develop-the administrative. quantitative, conceptual!anCcommuxii-

catitve/,ski1ls needed by-those who are expected to.'provide leadervhip,in
/

research, 4evelopmentand evaluation activitiesand,whil would equip them
.

/ , .

4



r 3

with basic knowledge concerning the nature of the educational process and the

operation of the educational enterprise. A second, major concern in designing

/

the raining program was to retain maximum flexibility. with regard to foi-mal

course requirements in order that, the program of study planned for each trainee

could-be built upon his particular background of academic preparation and.

experience and permit 'him to develop one or moreardas ofspecialization apprO-
.

priate to his trackg ound and interests. Accordingly? the course requirements
.

which were. establis

program of stud?' for

those which are most appropriate in terms of his academic preparation and

ed enabled the prOgrain staff to plan an individualized

each trainee by selecting, from among a variety of-courses,

experiential background. Course requirements for the program were adfollows:

Educational Administration

The following courses in Educational Adininistration were either' required

or strongly recommended:

No.

Ed. Admin

Ed: Admin

Ed. Admin

Ed. Admin

Ed...AdA

r

4
Admin. 830

Ed. Ad441. 870'

Ed. Admin. 875

Ed. Admin

Ed. Admin

.1,

,

Tr

Semester Class

s.. Title , Hours Hours Required
N 1 .

. 7Q2 Organization and Administration of
/.

American Public Schools 3 48- Yes

:725 Research Methodsand Procedures in
Educational Administration 2

. 740 Supervibion'of Instruction

. 760 domputer Applications in Educational
Administration

o
24-3 32+Lab

. 825 'Administration of Research and .
Development 94.0.VitiS in
School Systems

32 No

32 No.'

FiAncing Public Education

Politics of Education

Educational Planning in the
Urban-Regional Complex

. 900 -Internship ;

. 925, Seminar:' Administration of
Researchand.Development in
School Systems

Ed. Admin. 990 Research

'AP

- 2-3

2-3

'2-3.

' 2-.3

32 Yes

No

2 - .% No ,

Yes

, 3 2^ Yes

_ tes

s
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b. 'Education 0oundatioUs

A minimum of/9 credits of course'work in Educaiokial Foundations was
required of-escfilirainee. The following courses were recommended as being
especially rele*lt:

4

No. , Title/

C & I 640 Curriculum Plalning
/

.0 & I 715 Research Theories arild Procedures

for Curriculum and Instruction

Ed:Pol. 05 Issues in grbao Education

Ed. pol./628 History of Education in American

7/ Culture

Ed. Pol. Sociology of Education

:Ed. psych. 301 Human Abilities and Learning

Ed. Fsych..725 Theory and IssueS in Human
Development

Ed. Psych. 705 ,Theoty,and Practiceof Learning

Research.

.

Semedter Class .

Hours , Hours Required

3
48 . No

3 49 No

3

3

3

3

4 3.

3

48

:4t9

48

48

No

No 4
No.

No

48 No

48 No ''

A minimum * 15 cAdits- in Courses which will provide the trainee with
the-necessary research "toold" was required. The following courses were
recommended,.as being especiallyrelevant:

1 ,
No. ,Title

..

,
.

Ed. Psych. 570 Foundations of EduALtional
Measurement

Ed.

Psych. 5.61
and.562

Psych. 573

'Ed. Psych. 7,162

Ed: Psych. 861

I, Ed. Psych. 862

lgoc.544
1

Soc. 964

Urb. and keg.'
7anning 721

Statistical Methods Applied to
Education" ' 1

Educational Evaluation

Introdtiction to theDesign or
Educational Experiments

Statistical Analysis and Design in
Educational Research

Multivariate Analysis

Introduction to Survey Research

Seminar:'. Design and Process of
Survey Research'

,Techniques-and Methodit of Plannpg
Analysis,

6

Semester Class-

Hours , 'Hours Required

3) 48 No

'6 96 No

3 48 No

3

10.

t .

48 No

48 No
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d. Social Sciences

Each trainee is required to cdmplete at least' -nine credits__OT work
selected from among courses offered, by such. departments as Anthropology,

Economics, "History, Philosophy, Polipical Science, Psychology; 'and /or
SOdiology. As bf June, 1969, reading knowledge of a foreign language is
not required of candidates for the Ph.D.wdegree in Educational Administra-

ition; The time which trainees formerly,spent in gaining-a reading_
knowledge of'a foreign language is now devoted to strengthening their
research skills -- primarily through additional formll course Work but 41so
through non-credit short courses anclinformal learning -0cperiences.

r'

Informal Instructional Activities

.
.. .

A wide variety of informal instructional activities,Were ut ized'
. . a

. . i ..,

to supplement formal
,

,

course work. buring their on
.

campus,
s ,-1.,%

5

regular meetings were held with tile trainees. These mevina.3:7ere, ihformal .

''

,
' It .. At -,-, 'A

in nature and provided the staff with an opportunity 94 tters of

. immediate concern to the trainees, for example, planning ;im of

1

,study And leeting degree requireients in proper sequen

familiarizing themyi4b ongoing programs at vers

Madison which were relevant to the objectives of the training prbgram.

as:

Wisebts

Representatives oeother organizations on campus and in the Madison area

which are involved in research'and development also met with trainees to

diaguss the programs and activities in which they were Involved. These,

meetings involved repreentatives of such organizations as the Research

and Develcipment- Center for, Cogni

mental Design, the Instructional

tivelLearning; the Laboratory for Experi-

$$\

Research Laboratory, and the Wisconsin

`s Divdsion-of Research and Evaluation.

s,s

Field trips to visit research departments also played prominent,,,

F _

role in the informal instructionar activities. Field trips included Visi s

Department of Public Instruction

M

to the MiWaukee Public Schools, the Wisconsin Department of PUbliaInstruc-

tion, and the Madison Public Schools. Trainees also were encouraged td

.

r.

;)
\
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(.. -
attend.the annual meeting of,...the American EduCtional Research Asqociation;. .

the Wisconsin Educational Research Assd,Ciation, and other.professional

meetings

OV.

Practicum Experiences

i

Trainees spent one. academityear-t-typically their second year in the
I

.

7;4,-2 aregraMas research inter ns id the reaearch,department of a local schoOl,,-,,,,,,r,

.
. . o ,

,,iiil.) an intermediate educational agency,-a state educational agency,
./y, ,

-
di

/. ,
' /,/.

Of sonie.other organization engaged, in educational research and development ',4('

Work; The'practicum experience afforded trainees an opportunity to apply'
* /

. / s.

the rise rch skills and techniques they had acquired to obtain firsthand

-

-knowle'dge of theWay in which reeatch departments function, and, to become,.

familiar withs6me of
;-

the problems '04 apitfalls of,edationel research
. , -;' ;'

,

and development work,:,..
2

' .:
! i

The key toa succeseful4nd rewarding internship experiince is the
,

.: . .
. . , /

person iri the research end deVelhOment-agency who supervises the intern's

.
. .

day-to-day experience.,In arranging internship placelents, primary attention'

.

_
-.--. I .

,

A,

was giVen to (1) ilientifying,4-search departments (and research directors)

jgho, would provide appropZiate "role models," and0) reaching agreement
.

'

with the prospeCtive sponsor' that the intern will be giVen an assignment which

will provide him with a realistic'and comprehensive exposure to the problems
,

and activities encountered in admin stering a research and develdpment

operation. In arrangig'internshipa an attempt was made to insure that the

research inters would be given increasing responsibility as he demonstrated
.

compefinCe.". Eaeti,intern, moreover; was assigned major resionsibiiity for
.

,AtAlciast one project during .the cos of his internship yea . 1/4M attempt

also was',niade'to insure thatA, insofar as practical, the intern had ready

4

8
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,

. I
. . . .

.

. access to his sponsor to discuss his experiences and to receive Ovine,.
. ..

,
.

,
.

,

-. suggestions, and counsel. insofar as possible; each research intern was.
, .

4

T

.
. ,

'regarded as a regular tember of the research agentyls"staff.

(Professorsrofessorg Rossmillen, Lipham, and McIsaa
I . scheduled

.

regular sue isory visits to each research intern . firing the academic year.

-Prior to during ttand dihe supervisory visit, the professor,reviewed the
.I. ^

%

- intern's Weekly lOg and discussed with *e intern-any problems which had
. ..

-

been encountered and the a'ssignments.he,kadbeen given.--The-iacultrimember .

lso)met with the intern's sponsor to review anddiscuss the trainee's

( .....

assignments and activities to date and to agree Upon any appropriate
.

tot
..

! . . adjustments in the trainee' .assignment. . .

.
.

The type and nature of the reseaeoh intern's responsibilities varied

[' J --
-"from one agency to another according to the way in which the reseal-dr

.
: . i , , . .

,.-
.

. , '
agency was organized, the scope of its mission, and the trainee's demon-

,
.

. 4' : .
strated competence: eacuitTmembers who supervised research intern's to

.
.

.
.

. .

sil ,
particularly concerned to seectfiat the intern Obtained.experienCP

-
with all

. , . ,

v. .

.

-
,

.,,
facets of the research operation, had ready access to his sponscw (and to

.2.
.

.
,

.

the research director if the director, was not the sponsor),,waps invited- to -; .

( . - /.' AU

attend all releliant administrative staff meetings, and-was given signili-

cant responsibility for one,or more prOjects. Equally important, the

faculty membe4, in'consull'ation11. 'with the'iniern's sponsor, was able to

.identify areas of knowledge and/or skill,which 'the intern needed to Strengthen

'wh'en he returned to the campus co-complete his-training program.

One'oi- more interns were placed in each of tl\e following agencie)

during-the,period.l96'7-1473:

A

a

Atlanta Public School
Atlanta, Georgia

il

c I

A



. e Cooperative Educational Service Agency #11
. LaCrosse, Wisconsin

..,:-. .
1

.pade .Cpunty Public Schools

Dade County,\Elorida

V # g5, Dana's IndependeAt School District
'Dallas, Texas '

,

e

le.

DaYton Public Schools
Dayton, Ohio'

Los Alamos Public Schools
Los 'Alamos, New Mdxico

Madison 'Public Schools.

Madison, WisconSin

MilwagkeePublic Schools
r Milwaukee, WiscOnSin

Philadelphia -Public Schools
-Philadelphia, PennsylVania

, 'Racine Public Schools I.

.. / °Racine,,Wiitonsin
. , :

.Research 9011 of the Great City Schools
,.

Washington, h. C: 0
..,

/

San Dieg6 Public SchoOls
San. Diego, Califoria

Ipt

Wisconsin- Department

Madison, WiscoAsin!e

Public Instruction

--/

Wisconsin Research ,and Development Center

for 'cognItiV L
Madison, WiscOns

Evaluation of the Praciicum_by -Inte Sponsora..10 1, C 1 .
u Ir

/ . o . 6

Persons who served as sp.9u weeinterns we e invited to evaluate
.

/ ,.
.

.'/' i

the internship arrangements from their pdint of view and 'to offer suggestions:
.

8

for Mprovement of the internship expprience.

. frod some of their letters:

S

The following are excerpts .



Vtor,

k,
I, $
i,

"With regard to your training program at the UniverAtyof
Wisconsin, my only comment is that you have done an excellent
ijob'on i'he Jim Hale I first met in 1966. Ydu have turned him-
from a Ipromising young man into a "confident,'competent.research

. .administrator.

"Any,criticisms I might have of the training program would
,reflectmy own personal b:ias rathethan its effect/Zh-Jim
Hale. 'It has been my-obsevation that research administrators
inAarge public school systems tend to gravitate to noninstruc-
tional activity. This leaves the instructional leadership
risponsikilitiesoto personnel with'leiser ability as researchers.

..
11

I....would' like to. see.the graduate programssuch as your have
a btrong'background ih the philosophy%ofeucation and,an
extensive knowledge of the gredt books in curriculum and
instruction: I ate frequently.frustrated when I see highly

:.6ompetent.graduates of educational administration.programs,
throw themselves. into instructional leadership Casks with'an
inadequate 'knowledge of the history ofspublic education in
America. I often see otherwise competent administrators
re-inventing methods; procedures, organizationalschemes,
-and solutionsto persistent problems which' have received-

analysis\through the years, and which have been
well documented in the-professional.literature..,.."

,.
. #

Signed: Ralph L. Hail:, Director,'DeRartmenv of Brograld Planning and
Development, Dade County Public SchoolsMiami, Florida 33132

. . .,

"An internship that provides'the freedom of flexibility tht
ypur Arrangement with'Don provided was tremendously beneficial
to us. I sus;ect 3t was particularly valuablabecause of pon's
own, cha acteristics. He is'a person of he capacity, boundless

la
energy nd good basic judgment. His diss.tahtion reflects
his competency in statistics and the analysis of'data. More
important to me is his flexibility and eagerness to make prac-
tical appliaation of researchdala.

'-.

.
.

"It is this combination of research skills and broad aduliniStra-
tive capability tha't'give Don high potential in-the field of
eduddtion'." .

.

. ,

Alt
Signed:.Wayie Carle.:Superintendent, Dayton "Pw,blic Schools, Dayton,,Ohiol.

4540,2 .: . -

.

. .

"I would like to.write this letter in support of your research
1' , training2program at'the University'of Wisconsin; 4Iy opinion iS'

that you are helping to meet some of the critical needs for,persons

with research acid evalu4tiot experase, at the public school
, -

level as well as at oeherprofessiohal levels within the general
education field. !

9

-

r:-
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,. \
1.0..

.

. i - . , , . . .
. #& ,

. 'My opinion'is'based primarily cv two of your students with whom
.0..

I have worked. We had:Oscar Hantsinsbn as an intern and then as a`

sfull'-time staftmember with the Office of Research and Evaluatinp, '\

in the Philadelphia schools. I have had William Denton as an

< intern -he inthe.Council offices in Naghington since last May.
;Both Mr. H4nkinson and Mr. Deriton have been excellent men, with' .,

. Ilhorough training,, and boa; have fitweIl into the public school

-1

.activities in which we have placed' them." .

.

/
.,

.
1

-e

', Signed: John L. Iayman, Jr., Direct1or.of Research, the Council 'of the:' i
_i

Great City Schools, Washidgton, D..C. 20006 -

4 '. .
,

- t .
. .. . ,.

"My general enthusiasm for your program cannot be overstated.
. Both Mr. Escourt and Dr. Hankinson, although distihiltly different

individuals, wetle Along the most dependable membe lii"f our staff.
Your visits. to Philadelphia are always great sources of improve- i

ment in the'interh's performance, . ,

, , .

"You probably know, that I often see myself more as an advisor ..
than ,as a-boss.and, tteefore, have enjOyed being asked to-

1 `' consult on' the program of each intern. This relationship has
probably been more.beneficiai to me than to the interns because
I am continually, forced too rethink my owniierformanceand '_style'

an give advice toan 4nitiate into the profession,
. .,

i '1It'iS aifficult for me to see -any, major weaknesses in this
system of inferns14. If I had my one greatest wish, I would
like to see more of, the internsstick With the public school
regearch.and evalusliOn Tbr three to fiveyears! Probably

. because they are trained in administration-, most of thesemen -

will.pe launching into leadership roles before they ever make .

:a significant researchcontribution. The price, from my personal '
experience, is high'in that I Always feel pulled between helping.

-,tfiem through their prograni and wanting them to do our work better.
0 Fortunately, sothe'of the doing is possible as a by-product. But

I wondet if we arenot rushing some of the men too fast, and in
41

the enlosing,the opportunityto develop their .commitment to-
the researchcommunity." / -

Signed: John B. Peper, EicecgtiVe.Director, Research and Evaluation,
Schbol District of Philadelphia., Philadelphia, Pennsylania

I

4 ft

'Sv.aluation of Pkacticum by Trainees
, a

Following completion of their intkhship experience each trainee was
I A".

requested to provide a written evaluation of his or her internship. The

folloing. excerpts-mere drawn from such reports:

N

ti

. 0

a
^.. ... T

e. a *. a %
.9

. . 1

12'
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4

''''My internship expetience at the Council orthe Great Cityt.z Schools

in Washington, D. C., was beneficial to me.. It provided experiences
and opportunities that I'm sure'would not have been avail4lef
elsew ere.. While:at,the Council; I served as Project Director,,

for projects--An Analysis of Title I Projects in the Great City

5141001s and the Vocational Education Curticulum Development Project.

"In the Title I Survey Project, I was able 6o interact wiih the
.

Directors of Research and Title I Coordinators-in the twenty cities

that were members of the Council. A major task within this project

was the development of the final report which was presented to the

I% S. Office of Education.

'NA

. \
.-

6,

A

"The Vocational Education Curriculum DevelopMeneProjedt enabled me':
to review thawark'thaChas been done.in developing curriculum for
Vocational Educatidn1 major task,within the project was the develop-

ment of a curriculum model-Which could-be used by the twenty-one Great

Cities for development of a "cluster" carrikulum. During the ptoject,

I was able to interact with the Directors of Vdcational Education in

the member cities.
. /

`13oth prOjects gaVe me theopportunity for a great deal of travel in.;

the United States. - They alsd gak7e me considerable insight into some
of the many problems currently facing ,the urban schools of America.

"My primary criticism of the experience is one that Fhave,heard from
many other interntv,,It is--there-is a fine line between an 'intern's

experience and exploitation.. By this Tmean,internS are often paid

a much lower salary than.the position which they arei.fuifilling

__...

would ordinarily command. C;*"

. - v
"My experience was a'ggod one' and I am

,

grateful for it,"

-.'t `<.. . i .

,
WilliamY. Denton

r- ,

.

F

"I was assigned to the Office- of Research in Philadelphia and placed
in the Department of Field Research and TeVelopment as a Research

Associate. I was assigned to District Seven, one ofeight adminis-
trative 'districts in the .City. One. of the unique aspects of my
experience was that I was not viewed as an intern; rather, I was

accepted and operated as a 'real' researcher.

"I was able to visit schools; principals, and teachers. I was able

to conduct several very interesting- studieb involving the alphabet

mastery, of Kindergarten:childcen,and the effectivenesa,of a-Montessori

program. I wes able to operate fteelyand, was given ar assistant for
lir

, an eight week period.

"The visitation by membersoof the. program staff wasa'veiy valuable
expetience. By being able to,visit on-site they (utiveraty advisors)

.'were,Ale to-comprehend the situation with far greater grasp than via

- phone, letter, or interview. This on-site guidance was very beneficial.

ra
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"Dr. Peper, Executive D- irectOr of Research, providedtime tpr several

in-depth interviews that were very helpful. Dr. Farber, Manager of 4-

1 the Districtlesearch Assodiates,' was available at two'meetings:a month

ian,a formal basiS, but wag always available for matters of urgency."

: ' Arnold. Escourt

. .1

"My internship with theMadison Public Schools this past year wds a
powerN1 learning experienagthat gave me many insighti'iip the daily .

operation of the central office of amedium-sigtd school)syStem and -

also into their research operation in addition to presenting me with

several challenges. . .

"The first formal challenge I faced was to immediately modify the
current standardized testing program in order to make it more meaning-

ful. I implemented several changes and then CoordinaVed the prbgram.
While the,testing prOgram was in progress, I began designing the future

testing program which involved a university consultant and an in--service

program training 60 professional staff members. Throughout this time

I designed, developed, and evaluated a seriesof computer-generated
' verbal-Nit-mat testing reports that here piloted at the f6urth-grade'

level. This project became the basis for my disSerfation.)
14.

The major constraint under which I worked was the transitory natte
of my pos'tion7-:Pwas an intern in a temporary positionyand a few_
people u ed this as a rationale to work at cross-purposes with what I

was Aoin This problem is evapOrating with my departure (as I think

itould haye if I decided to assume the position on a piarmanent basis),
and I have the luxury of a successor who is familiar'with my.goals for
the research and testing'office and who is .in congruence with them.T 1$

"Aside'trom this, constraint, I have had few difficultls this past,

year. In fact, my immediate superior, Dr. Carmelg V. Sapone, the
Director of Curriculum DeveldpMent, has been a superior superordinate
in his manner of allowing me almost total freedom in which to operate
and supplying 'maximum support.. Our relationship could nckt hedmore

harmonious nor more beneficial-to. me in my learning experience.

%of(

"The formal supervisionstat receivtd from the universitywas

minimal, although '-'appreciated' the availability of the university .,

professors wbh were there if I needed them.
At, #

"It was an excellent internship that Provided to me an oppoitunity to
,work with competent people in a healthy environment and broad la
to structure my,aztivj.ties, while I had the availability' e et

resources of the UniverSity of Wisconsin." '

1 4. ,

Walter 1,1 Mathews

0
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"The activities in which I wa ;gaged during my internship ended to

build upon my specialization the crea,of.researchend evalu4atibn in

addition to exposing me to Some of the administrative problems,that one:
experiences in directing and doing Tesearch in a public school setting.

The pternship gave me an qpportunity to'get invorved in both-instruc-'

-Yk tional'and adm,inistrative'research. L was also fortunate to be able

to workon several individual projects in addition to bAngtotally

responsible for olio major project--the Organizational Clixate Study.

felt that this project was especially beneficial since it'gave Me

a chance to obtain practical exprience in all aspects of carrying

out a research project in,apublic school system---from the design and s

initiattion ttage through to the report writing dissemination phase:.

Thb major projecto4so provided, the internshipwithcontinuity. .
- . .

.

'"I.felt that the Preparation that I received for the internship was A .

#

it4;Administrative theory Were of special value. . . -

eiZelle' . The areas of research- methodology, management ,systems and

I. b ,

"In regard to supervision, L felt that the supervision provided by

the Unified'Schooll DistOct and by the University of Wiscongin faculty
;

responsible for the internship was very satisfactory.
.11

"Overall, I would have to rate the interaship experience tglA I had

with the Racine Unified School. District as'quite rewarding. The-only

real weakness of my internship as I see it was the limited size of

the research stafrof th9 district. This' restricted the number and

type, of personnel wipt4bm I could interchange ideas. lfeel th&t the

availability otsucllipersonnel for this type of communication is an

important phase of an internship experience."

4 Gerald Boardman

"My internship waslieerved in the Department of Educatibnai Research and.
.

Program Assessment4Ofthe Milwaukee Public Schools. The majority of., -

the internship activities centered on evaluations of progr4ms and pilbt

projects of the'scboOl system. Much-of the time during the first -

semester was voted to Title revaluation activities and to two board:-

funded projec . The second semester of activity centered on a Title

III project e tled, "A Cluster-System Approach to the Problems.of

a Large,Schoo System"--a decentralization - project involving, an inner-'

. city high sch 1 and four of its thirteen feeder schools. Tie'was
also devoted a parent opinionasurvey 92...school system problems and

.1., to theevalua on of a teadherdh-servicefroject .dealing with the ad-

justment of :pssroom curriclum'to the indlvidual needs of inner-city

blact. student0 During both semesters of'the internship, time was

devoted to cottact with local university researchers, members of the

.Wiscongoin\Dep rtment of PUblic Iniftuction and other outside agencies.
_ 1

,
, .

"All staff meetings and meetings' concerning the adminise?ative functions

'of the research>department were attended. Periodic sessions were held

the Edrector-to review the progress of the internship program.

Visits were lade by the professors s4pervising:the traineeship program
and the internship was given a great deal of direction as a result of

these sessions. .

.15
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"The internship was.a valuable experience -which alldwed for a proper

perspective of a school stem research operatidh.. The internship

complemented the classroa)experience and provided for a reaXstic.

application of the knowledge absorbed' at theletUhivesity to the

problems faced in a city school. Complete congruency between these

factors, howeyer, was not alwayslevident. k

"In summary, I feel that:

1. The internship
traineeship exp

2. The duration of
most assessment

-,contaq with in
'ihcreased to a

The exper

.1

is prOpefly placed iir....,selfience of

eriehte. ';

'the internship seems appropriiaa'since
projects'coincide with the academic year.

teths,an other'school systems could be,

ow for an exchange of experienceN.

ence with the Milwaukee Pu lic.S.chools provided

for a cofnplete exposure to schooljs tem research. ,

4 The'staff of the Department of EducatiOnal Research'and

Program Assessment. made themsellies,available.for any -

and all questions and because of their cooperation the,

internship was successful."
0

,Roger Giroux

"During my internship in the Dade Courity, FloriAa, SChools I was

provided many oppoet ties to cooperate with the,Researchstaff,

Director of liesearch, meaubers of the Division"drInstruction; other

central office departments, and school personnel indesigning,

implementing and reportin a variety of research, elated projects.

..Several projects were assigned-to me for executioi These encom-

passed,a wide range of topics including, among oiherp,,a stuay to

reorganize the Division of-Instruction, a study'po determine optimum ,

school size for.elementdry middle and secondary students, and a .%

survey of parental attitbdes.relative to selected issues and

expectations for, a specific eleintarY'school:' During the second

/ semester I requested and was provided the opportunity to spend - .

approximately 0 percent of my time on the planning-Program- f-

etihg Systpq research project. During both semesters,
rded as aMnctioning 'member of the research staff and recei ed

. co late access toresouroe persons, data files and other support

services. I was further ilmlUded in all department training
seminars`including research design, behavioral goal writing, and

computer programming. Many problem- solving sessions covering/a
wide rangelof issues provided-me an opportunity to both initiate

and teat alternative Program proposals.

"I mound any formal preparations mose adequate to meet the requirements;

of,,the task assigned. P?obably the best evaluation is couched in the

. 07" 1,%7
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fact that formal offers for - a full-time position *with the Research.

'tiepartment and other' departments were made- -I was also invited,by-
members of another schoolitistrist to associate with their organization.

15

"Dr, Ralph Hair; Director of Program Planning, Development and
Evaluationleptablished an-ope'door policy for me uponmy arrival
in Dade'County, On several occasions he arranged invitations for
me to Attend:divigion staff plenary sessions aS'well as meetings
with ()aside consultants and multi-school district research ipunciL
He further reaced-to many issue's that I proposed relative to
organization and edministrItion of research activities in urban
school systems." .

D.- TRAINEES'

Methods and Criteria for Selection

s
James A. Hale

The EirSt criterion'aulfed in, selecting trainees 'was that the applicant
--

/

must be admissible to 'he Graduate School and to the Doctor of Phil sophy
,

I

degree'program in the Department of Educational AdMinistration at the University
r

,

of Wisconsin -MadisOn;ovAdmission to the Ph.D. degree program in Educational

, AdministrWon is based on the following: :1
J. ,.

.--, //' - .-

_ 1. At least one plus, and more pluses than Amuses, on the,
following measures:

Minuses Zero Plus

'Undergraduate grade point average 2.75 2.75-2.99 p2.99

,r0gae grade,point average 3.33 ,3.333.49. . 3.49

MillerAnalbgies Test 75%ile 75%-89Zile.

Graduate Record,Examination 1000 1000,1099 1100

,
'...

2. Recommendations fronLthrge persons who ar6 qualified to Pass
on the acitemic and professimal competenoe'of the candidate. c

..: ; -

3. A statement.by the appl cant identifying his specific-tadof
interest add his profe sional objectives andcareer goals. ,

4

. 4, 111*','
i

41 A favorable vote of the faculty.

.414
_

_ , . . r
. i

t In.addition to meeting requirements- for admissionto the Ph.D. degree

ti program in Educational Administration, applicants for'traineeships in the
/
.

Training Program for Directord of Research wireerequested to take two other

I

17
a
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,

1 .
\.

, evaluative measures: the Cooperative English Tests and the Watson-Gfaser,
.40 :

io Critical Thinking Appraisal. Preference was given those applicants who:-

.. a .
A ,

...

1

a. Scored higher than the 75th percentile at at feast two of the

.
S following: Miller Analogies Test, the Cooperatiye English Tests'v

4
.i.,4 *and the Watson-Glaser Critical Thinking Appraisal.

r ' \V

. V. Scored highei than the 50th'percentile 21Aoth the verbal and
quantitative sections of the Graduate RIVCor.4.\Examination .

Aptitude Teat. , ./ - .

...

°

a
16-

c. Had a graduate; grade point average of 3.5, or higher on. at least

15"credits o graduate Work.

d. Had an undergraduate grade point average of 3.0 or higher.
.

In making final selection of trainees from among those applicants Who
meet the above criteria, the following factors were considered:,

dax

-71t. _Age--.7prefetence was given applicants, who were under 35 yeara of

age. . ic¢

- .000

b. Experience preference was given applicants who-haveihad exper-
ience ins' working with Ole ,problems of public educatiOn.

limited amount of beaciling and/or administrative experience is
,..viewed as desirable but-not essential.).

4

c. Education - -piefeience was given applicants who have completed at

least one-semester of graduate study. .

.

C.

d." Comitmerit to publictschool work -- preference was given arlificiells

-, whose career aspiati5pg are oriented toward ,research and-deve14-

ment work in the public schools.
-

.
. .

e. ,4..eadetsh9 potential -N-preference was given applicants who have

i
demonstrated leadership .pkills in they previous positions.", . e-

(Factors d and e were asse6sed through a personal interidew with
the applicant and through personal contact'with responsible
p4rsons who.werewell- acquainted with `the applicant.) !

. .

The procedures outlined above facilitated the identification and selection'

of able:trainees.- This 'conclusion'is,attested by the 'fact- that,no:trainee
.\,

dropped from the'profram, and Nhat the progress of trainees` through the program'
s.

,has,--withr, few exceptions-beeh more rapid than thel:piogress'ol the ;average
. ,

dot al student, deap te the heavy demands of
,
the research 4traink6 program.

15. The following tabl summarizeethe academic guali4cations of trainees
,"

'1` --"---," .. . . . : 4. .
.. . ,

whphave received ":3-14ppor under this program:

1. .
. .` . . '"' ,

Or

,



Name

Watson-

Under- Miller Glaser
. grad: Grad Analogies Critical Cooperative

GPA ,GPA* Test** Thinking*** English***

Allen, Mary' Ann / 3.03 3.80 49 S8 177

Boardman, Gerald 3.41 3.49 45 '85 169

Daescher, Stephgn 2.90 3.46 55 85r ' 171
... ...

Denton,William3.03 3.05 , 69 89 172

Dunfee,Dohald -1.79 3.00 66 91 173/
-1

ziuban, Chatllsa . 2.48 '3.52 . ' 92 ,166

Escourt, Arnold 3..30 ' 62 72 167

Girouic, Roger 4..130 None 544 89 167

Gramenz, Gary 2.0,6.. 3.67 71 , 88 180

Hale, James 2.21 '3,1k0 52 82%. -165

Hankinson, Oscar 2.85 2.80 63: 78

Jacobson, Dbnald. 2.95 3.39 ' 61 71 177,

Kelly, William 2.23 3.53 45 66 167

Krueck, Thomas 2.97 None 76 77 182

Mathews, Walter 1.92 3.42 , 0 71. 90 181

McKinney, Stephen 2.95 3.2b 73 79 180

Moran, Thomas 2.Ek3 .:3.80 79 m

Nelson, kichard 2.11 3.40 66" 8? 170

Oldiges, Donald. - 2.95 3.43 61 77 176

Reimer; Rogera 2.31 3.33

Vith, Kenneth 2.37 3.43 79 83 177

Totdahl, Orval 2.99 . 58 99 166

Wright, renneth 3.07 .440 74

17,

Graduate
Record Exam

Verbal Quant.

500 510

480 '680

470 ; 580

560 ' 700

490
t

.710

0.

!550 620

580 460

250 ,580

610 :-..:' 480

520 660

J.75.,680 440
If.

50 %650

5 720

5 -720

550 760

640 .63.0

.680 690

630 540

1 410 - 450

A

-7

'650 \ 680

At:time of admission to program
** Raw score
***Converted score''

a
Supported from institutional allowance-portion
of grant\.10s a project assistant; not'as a trainee. v

4,

)19
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TRAINEES DATA

,°-

.

, 4
Degree and

. -

, - Petiod ofSupport, ., ' qeatAACquired
..,

-Current'

-Name ' From To . - Fidid of Stud or Expected Employment
_ .

...
. .

Alien, Mary a 0 -9-69 8-)2 Educational Administrat Ph.D., 8-73 Learning Coordinator, Jefferpn.. ,

- '
_

Middle School, MadiSon, Wisconsin,

s

(

Boardman; Gerald '. 9-67 S-69 Educational Administration Ph.D., 8-69 ,-.. Associate ProfessOr-of EdUcational

Administration and Educational '

Psychology, Univei.sity-of Nebraska,

%
J

' Lincoln, Nebraska.
(Formerly Assistant PrOfessor of

Educational Administration,

,
University of Florida', Gainesville

1 Florida)

4.Daeschner, Stephen 9-70 6-72 Educational tiristration Ph.D., 6-72 Diiector of Research and E.

10
'''''

,
tion, St. Louis Public Schools,

«
St. Louis, MiOouri '

:

(Formerly Assistant.to the

4
%

)l ','
,.,-

Director, Kendall Scheol,.Gallau7

. .. e diporC614.ege, Washington, D. M4)

Denton,'William- 9-69_ .
Educational Adpinistratio4.16, 8-71. Director, Research and Evaluation

i .

(Project Evaluation), Dallas

r-

t Independent Sdhool District.

Dallas, Texas .

./%
(Formeily Cpordinatpr, Skyline

, career.beveloptent Centef-
Evaluation, Dallas Independent.
...SchOorDistrict,,D111as-; Texas),

''.Dtpfee., Donald 2-70 5 -7'3 Educational Administration Ph.D., 12-73 Associate ?iofdssor oftMathematis

, . , (
Maine-Maritime Academy, Castinel

. .,,
._./. .,. Maine

Dziuhanr, Charles* 9-68 t-69 Educational Adlpistration?h.., .D 6-70 Associate Professor,ofEdlication,
.

...,

.. .

Florida; Technological University,

Escourt Arnold 9-69

Giroux, Roger

20

8-72 Educational Admifiistrption.Ph.D.,

. -

/9
, 6-70

_ .

Educational Adminiitration
. .

.
. _

Orlando; -Florida ,...-.

,District ReseaTch Associate,'6-73
.,)!

"% 0.

,-, .Philadelphia Public Schools,

Philaplphia, Pennsnvinia
i

h.t".-; 6-r70 Dire4or-of ReSearch, Duluth
. Pablc Schoolg, Duluth, Min sot&

(F6/76erly esearch gsso e,

Milwaukee fiklic SchooZ
,4MilwAukee, Wisconsin) 2.1 ..



Name
. .

Gramenzi Gary

Hale, James.

Heulkinsoh, ipscar

JacobSon,Taaald.

Keuecl4 Tho'

nattlAw;, Walter

- _
,

AeKinne Stephen.

1
. . w

AaraniiThcimas

Nelson, Richard

Oldiges, Donald

)

Period of Sup ort,,

From TO

6-70 5-73

TRAINEE DATA

Field OUStudy

Educational

. 9-67' 8-169, Educational:

.,9 6 7

2-68

9-70 2.1 8h72

! ,

6-70 -73,

/

;1 -=70

,'

;6-71

'

6-70 I5 -73

4

1-73

6-70

.

9-6

Educeional

`EcRicatipnal

uC4iOnal

Educational

alcational

8-73 Epacational

6-72 Educational'

4
Degree and
Year Acquired f

or Expected

Admirlistption Ph.D., 5-74

Admini tration
'`en 1

Ph.D., 6-70

)

1
Administration Ph.D., 1-70

*dgdniseratiOn Ph.D., 8-70

Administration Fh.D., 8-7.2

Administration Ph.D.; 12-'73

9

Administorati9n

or 5-74

Ph.D.,
L.

6-7i Assistant Professor of Education
t, Giiniversity of Mississippi,

University, Mississippi 40

Current
Employment

Research Assistant, Wisconsin '

Research and Development Center,
Madison, Wisconsin,

.

Associate Professor of Educational
Adminitration;-University of New
Mexico, Albuquerqu , New Mexico

.Princi7A1, McCall chooli .
;Philadelphia, Pennsylvania
(Previously District Resdardil
Associate,- Philadelphia.Public
Schools, Philadelphia, Pennsylvani

Dirattor, Regional; EduCation
Ceplter "C", LaCrosse, ,Wisconsin

.Su'pe'rintendent of Schools,

Wautoia, Wisconsin; -.

-,

'CborlTnator for Research-and
Evaluation, SkylineProject,

,
,Dotlas Independent School District,
Dallas, Texas

Administration ,Ph.D., 12-73

Administration
coc'

Administration

Ph.D., 12-73
or 6-74

Ph.Ds, 6-72

6-69 Educational Adignistration Ph.D., 6-69
o

Educatioti SpecialiA, Education
Planning Center, Boston Public
Schools, poston, Massachusetts

Oonsurtitint, wisconsin Department
.of Revenue, Madison, Wisconsin

Assistant Professor of Education
' pniversity of Rhode Island., #

Kingston, Rhode' Island

Director of Research, Dayton
Public Schools; Dayton, Ohio

.23
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r . - `TRAINEE DATA
.

6egiee and

/ Peribd'oeSupport
YearfAcqtired...

Current

' Name '
'. Field of Study, -1 or)Expected . Employment

From . . 7:97,
--, ,

1

.

t

Reimer,, Roger* -9-70 .6-71 Eduational Administration' Ph.D., 8-71 Assistant Professor of tduCation

, . /- University of the Pacific,
., .. , I

.

-
A Stockton, California .

,.. i

, .

SmithecTEN!leth 9-70 g1/4- 8-72 /
.

Educational AdminiStragon Ph.D., 8-72 Assistants Professor, Teacher. ,.:,

I
?

) Center, University of Rhode ,

1

.J.'". ' , Island and State IGE Coordinator,
Rhode Island Department of

EducatiOn

.

Totdahi; Orval
.

9-69 o 8-72 Educational Administration Ph.D., °I2 -73 Director of Research, Racine,

I 4 .
'. i . 4 or .5-74', Unified-§chool DistriCt, Racine,.

. c I/

,

,
Wisconsin

'Wright, Kenneth, -7 .8-73' /-Edu5cational Administration Ph.D., 8-74
, or 12-74

,
,

. .:" .
. ,

. 14 1

.

.
e

. * Supported as project assistant under institutional.

ano0ance portiori of the-granWnot ass a f2y.nee
, ,

1

ii:

4 4

4,

e k

4

0

1
.

: , 1

Research Assistant, Wisconsin
Research and Developmen't Center.
for,Cognitive1:earnini, University
of Wisconsin, Madison,.Wisconsin

5,

t,

a
,

. -'

24

141,

I
5/

I

(
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E. DIRECTOR'S ASSESSMENT OF THE PROGRAM.
.

. -
.

*,

This concluding,section provides an Appraisal of the TrainingProgram

.
*

for Directors of Educational Research ay viewed by the prpgram director. .

lk
.

ObServations contained in this section are essentially subjective in nature,

22

although'where possible data in,support of the conclusions drawn will be

,
.

... i
c, .

- ,A2praisal of certain Aspects of the grogram_

..
, .

, . ..

. , The objectives'for.the Training _Program for Directors, of Research were

A
-I established on 'the basilOW research conducted as a result of otr'Program

. .

.Planning Grant. Data gained ffom intervieFs with superintendents, directors

. A.

of research and other personnel in large public school Systems were utiliied,
mo,,

, \__/
,

to specif the objectives for the program. The. bbjeCtives were reviewed
. .

.
, .

.

. ,

annually by the program staff (Profetisors,Rossmiilee, Lipham-and McIsaac)
.

to assure that they remained ap propriate in the light of *our ob4ervations and,
..,,

experience-gained in supervisory.visits -to interns. No changes were made f .

t

in the major program objectives during the-course of the program. We believe

k.
.

,

that the program ob,lectives'were appropriate, and

.

we..would not cante the
...

4*. .,4 t
- , .

Objectives if we were to conduct anothdr program of a similar nature.'

Coqversatiohs with school district personnel who worked closely w

t

our trainee- interns and data Obtained from the trainees themselves ledA

to conclude. that the content and focus of the program was, with few.excep-

tions,'xelevAnt and appropriate. We did identify professors(and courses) .

, -

who could contribUte.much to the preparation:of trainees and this information
*

was utilized in advising trainees Fith regard to their progsams of study.

We found that informal learning experiences, such as meetings with personnel

.

of research and development agencies on the Unsiversity campus and in state

26

. 4



.

education agencies, and field trips-to visit public.school Asegrch depart-
,

meats, were an extremely valuable portion of the program. These activities

served to sensitize trainees to the demands and expectations confronting

research-development-dissemination-evaluatfon personnel as well as to. build

a strong esprit de corps and ens -purpose among tie' is. Attendance

at profIssional meetings 'Such as hose of the American Educational Research

Association also as regarded by trainees as a valuable learning experience.

Our program was carefully designed to provide maximum flexibility:
; 10i

This flexibil.ityfaabled-us to accommodate easily trainees, who had acquired,

A

a substantial amount of graduate level preparation prior to .ihe time they

entered,the program and thus avoided redundancy of course work. Although the

program was designed to provide uj to three }tars of study, most'of our trainees

completed theipeogram in less than, thiee yeais. The program's flexibility

.
,

also permitted us tp exercise considerable discretion in counseling trainees
x

&,.. - ,

so that we could continue in the program those trainees who had not, in our

judgment, mastered the knowledge and skills required for effective job.per-
,-

formance. If we were to direct another similar program again, we would

'attempt to preserVe maximum flexibility in bOth content and duration, thus

permitting the director and program staff to exercise discretion in designing

individual pziograms of study tailored tcy,lieet the specific needs of each

trainee.

Three members of the faculty--Professors Rossmiller, Upham, and McIsaac--

I

were;available for student advising and internship supervision. These three

staff members contributed special expertise in complementary fields;_Professor

tiO 1

Rossmiller in educational finance and research management,,,Dro ssor Lipam

in organizational theory and behavior, and Professor Mclsaac in research

design and computer applications. In addition, other faculty members in -thi-

27
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Department of Educational Administration and in other departments it. the

University gave generously ofit:ir time in providing advice and consultation

.to trainees, particularly with regard to their dissertion research and other
\

research interests.

The criteria employed in selecting trainees'for participation in the

program were very effective. No trainees dropped from the program and all

trainees either have received the Ph.D.-degree or will receive the degree

.

in the near future. All traine

%
s made excellent academic progress and nearly

all of them completed the Ph.D. egree program in less time than the typical

student in the Department of Educational Administration. Recruitment of

trainees waswas conducted on a national basis and trainees resided in the fol-
.

lowing states at
-)

the time of their Arizona, Florida, Georgia,

Hawaii, Massachusetts, Minnesota, Ohio, Oregon; Pennsylvania, Rhode Island,,

Washington and Wisconsin. We enjoyed only moderate success.-in recruiting

traineesfrom ethniC minority groups. We were able to recruit one black.

' trainee and one woman. With regard Nclass size, we believe thi..a group
p

of five or siic trainees is the optimum size to begin training each year.

In a program 'of three years duration 15 to 18 students would be in training

at any point-in-time. We feel that a group of five or six trainees beginning

Aiach-year permits intensive individual counseling, facilitates the arrangement

of satisfactory internship experiences, and permits appropriate placem0 ent of

trainees completixtg the program.

The existence'of federal support was indispensable to the 81.1ccess, of

this program. Grant funds made it possible to arrange internships in outT,

standing research departments without regard to geographic location, funded
.

4 travel to provide adequate supervision of interns, and provided support for
r

able students.who would not otherwise have been able to undertake two or three
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years of'graduate study. There were no stycj is in the Training Program for

25

Directors of Research Who were not aided--either through tai eOgfliPsyor
.

.

through prollt assistantships funded froth the institutional allowance portion
.

of our grant. Trainees in this program were drawn-from a,widergeographic

area than non-aided students, completed the program more rapidly- han non-aided.
-7-- 0 i .a

student-i, and chose careers more directly related to educational research
. s

...
e 40

andan development work than non-aided students.

Without federal support there will be no formal TfEining Program for
. ..

Directors.of Research. Although the courses which comprise the program will

be available, there will be no organized program in the absence of external.
4

support from some source. Support for students engaged in. training is

indispensable., particularly if one wishes to pfovide realistid practicum
.

e erien -s as an integra;, part of a training program.
1

Major Strengths of the Program

Several major strengths of,the program can be identified.and will be

discussed in the following paragraphs.' The order in which they are discussed-

is indicative.of neither import nce nor priority. Rather, they represent

pegments of an integrated program concept and thus cannot be separated. -

"1.-

One major streTh of the progfam x4a9.4a sharp focus on a focal role,

the position of director of research, and clearly stated objectives which

guided the development of uniquely personalized programs of study or trainees
SC

while maiutaifteg a common program focus,. the program-focus an0 objectives I.

-
enabled the program taff.to counsel'efyectLvely inaividua trainees and to

design individualized programs of study, but always with he role of director

of research and the requisite skills needed for success in-this position

41it'

cleaxly_in ____ .

29
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.

A second major strength of the program was its flexibility. Achieving

maximum flexibility was an important criterion in des' gning the Program.
,

It was recognized that trainees were/likely to come'from a variety of

backgrounds in terms of both their work experience and their academic

preparation. We anticipated that some trainees would enter the program with

a substantial amount of graduate_44Rmsaready completed and.others'would have
4

completed littleqf any graduate work. It also wa
1* ."

of the academic preparation of trainees would probabl differ-widely. Con-

sequentltl'it was important to focus on building the ofessional and inter-
-,

-.. .

personal skills needed by, directors of research while .the same time avoiding

1 W V'''

redundancy in training efforts.
C' .The flexibility built into the program ..

"-..

. .

permitted the selecti of appropfiate course work4for each trainee rather

cognized that the nature

than reqeiring'all traipe s to "jump the s e hurdles." The program flexibility

Im

.

also'pennitted effi9ent utiIktation of th vast resources of the University

of fasconsin-Madison.

f ' s

A third major source of program strength, and one. closely related to

',.../Ithe comments made in the preceeding discusision, is direct y related to the

unique structure of -the Schockl'of Education at the University of WiskonsinL

Madison. All members of the faculty who teach courses in which prospective

teachers are enrolled are voting membert of the faculty'of the School of
.

Education. This organizational structure creates a climate which facilitates

the development.of close working. elationships between colleagues in a wide

variety of disciplines and dePh tments.

intellectual resources of a wide'variety

Thus, it iS easy to draw upon the
0 4

of departments for both fotmal course

05°
. work and 'informal learning activities. The advantage of program flexibility

,and close' interdepartmental tiesis perhaps betteillustrated by the fact that

only two new courses were developed specifically for the'Training P.rogram for
!

30
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Directors of Research. The uniqnknessof the program lies in the.fact that
,

the vast intellectual resources of the total. University could be tapped in

designitg appropriate programs or'indivipal students. It was pbssible,
IF I. ,. .

forillexample, to 'draw upon the resources of the Thiversik:Survey ReSearcW

LaikrbtOry to Provide'trainees with both course work a field experience in
vir

survey research. Personal contacts by program staff (gith faculty members in

other departments directed their attention to the specific nee 4s and itterests

of.oux trainees so, that these needs and interests could be 'acc mmodated in

1 -- ,

listing courses differentia o of assignments, readings, and similar

activities. In short, the challenge in conducting such a program at the

University of Wisconsin - Madison lies not in the development of unique new

materials but iii the daentifidation and proper utilization of existing

resources located in diverse departments throughout the University.

'

The trainees themselves were another major strength of the program. The
4 ,

selection criteria which were applied coupled with recruitm entactivities

Which actively sought recommendations from persons working in res arEh and

development offices enabled us to identify trainees who were able, motivated,

ve.
and committed tOmixesearch and development in education at the school district,

state educatign agency, or universi level. The effeniveness ofjour

selection criteria is reflected by he absence.of program "dr0outs," the rapid

progress of trainees toward completion of the Ph.D. degree, and the placement
, k . 4' n .

.

of pessons in significant leadership' positions in school districts, univer-,
- ,.,wh, k ,

( 3
(-\4.

sities, and other educational agendies; .

?, r I\

Yet another major-strengtfi of the program wag the research internship.

The program staff attempted to identifyleading research agencies and indi-

p

viduals throughout the United States and tO plade interns with such individuals

and agencies. Geographic location was not a limiting factor in inteYnship ,
. ,

Y.

ti
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placenents.

to support

placements

/-'

We used a substantial p rtion of our institutional allowance

28

travel in-arder to identif the most appropriate. internship

andl-td make- frequent supervi oryviaits to interns. Trainees

were universally enthusiastic with regard to their internship experiences..

4
* Their willingness` to relocate themselves and their families, frequently over

great distances, to take advAntage of internship opportunities - attests, to the

importance attached to the internship experience by both the program staff

cf
and the trainees. fiTe also give attention to the identification of appropriate

;24
"roI models" when evaluating potential4internsh4p bocations. We s ught to

provide each trainee with direct expe rience with an,indi4idual who could

\
provide an appropriate 10arole model a n effective research director. .

'Closely related to the prkcticum expeience was the placement of trainees

in appropriate positions upon"completion of the program. In nearly all cases
0 ,

trainees were offered permanent positions in the organizations in which they
. ..4

S
.. .

.
.

interned. Some trainees accepted 'such offers, others chose tb return to
,

. ,,

campus to complete the,Ph.D. degree, and some accepted positions elsewhere.

A

Spropriate
placement wasmot a problem; in effect, we could have placed at

least twice as many trainees had they been available.

o

-Major Problems in the Program

Two majo'r probiebs'which created difficulties for the pr

can be identified. Althdugh they did not significantly impair,

of the program, they did interfere with.systematiciplanikig and

compromises be made between the'desirable and the possible.

. .
-

One major problem waXthe uncertainty,
.

the irregularity,%and the
....

.

7

Ave- /
of program funding., Recruitment of the best qualified' trainees requir s

ram llirect4^

he success

required

- .

latehess

considerable lead time. Too frequently sufficient lead time was not av lable

I

(0- .3 2

a.

4.
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and we were confronted with the task of recruiting several: candidates very

late in the-season. Fortunately, we generally had a backlog of applicants

to which we could turn but this wa4 no substitute for adequate lead time in

'order to recruit the best.p ble candidates for traineephips. We believe

that had adequate lead time been available each year, we couldhave recruited

trainees of even higher quality who would have lent even greater luster to

the pro: am. 'It often was difficult, for example, to assess adequately a

pective trainee's degree of commitment tia career in educational r 1

in the time available. It all) was difficult to recruit well qualif4d
1

candidates from ethnic minorities when th'e lead time was short.

A.second.major probleiwas the inadequate size of the institutional

allowance.. During the course of the training program tuition at the University

of Wisconsin-Madison increased substantially, from year to year while the mount

\ , /0l
'of institutional allbwance remained constant. Tuition reached a point,wh

we could-hot afford to award traineeships to qualified out-of-state students

because:the institutional allowance was not sufficient to covet-tuition for

these students for a full twelve-month period, This shortfall necessitated

particularly intensive efforts to recruit Wisconsin residents for whom tuition

was substantially less. ,Only by awarding traineeships to a substantial number

/ 4,

of Wisconsin residents could we afford to recruit out-of-state students to

enter the program. 'Asituition consumed 'a larger and larger portion, of the

institutional allowance, it became increasingly difficult to bring in outside

consultants, to subsidize travel of trainees to attend appropriate professional

meetings and for the staff to make frequent supervisory visits to trainees,

during their internship experience. Fortunaiely, members of the program staff

wer

1

t requirtd eo be paid from the institutional allowance:but carried on

theix.work in program direction and in teaching and advising students ads a
. .

part of their regular university load., During the last two years of the

t\,

N.
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program, the institutional allowance was not adequate to cover even'the essen-:'

tial costs incurred in'operatini the program.

Overall Evaluation of the Program

We believe that by any standard the-TraiainOb r or Directors

of Research must be judged as 'successful. AAotal 00,1 = students received,

support through the program between July 1,1967c-end August 31,,1973.
.

(Two students were supportedelly from January, 1973, 'through August, 1973;.,

they were appointed to fill vacancies ed* when two students completed the

program more rapidly than had,been ticipated.)°,Eighteen studefits have

completed all'program requirements an eve received the Ph.D. degree;four.

have cpmpleteS all course and resi e reqUirements, are currently writin

Ph.D. dissertations,and are expected to complete all_requirements for the
,

yh.D. degree during the 103-74 academic year; and one is preparing a disserte,-

.
tion pioposal and is expected to Complete the Ph.D. degree, during the 1974-:75

academic year. if. .

-

ElevAn trainees who have eithefetrcompleted the program or who are currently

working on dissertations hold research and /or administratiVe podiiions in

Ablit school systems; raven are 'currently employed as professors; three

are employed insptermediate or state educational agencies; and two are students

completing their studies at the University. (The two,students who are still

I 4

completing their studies are currentlyemployed by the Wisconpin R & D Center

.,----

as research assistants.) All trainees are actively involved in educational
f

research And development activitiesrin public school systems, intermediate

e'

or s ate educational agencies,or institutions of'higher learnin.,
r

I

N.

' 1.

The ct that we have in no instance found,it.necessarytb.drop a student .

from the pro once he had been acce116 is further evidence of success.

4

ti
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All 23 students who reckved support have either successfully completed'

r ,

the program.or will complete the program ia.the near future. Th4sOut

selection criteria apparently were adequate to identify and select persons

with both the requisite academic ability and the cbmmitment to pursue dareer .

lgoalsiin educational research and development..
, .

.'The overall evaluation of trainees always has been positive. They have.

provided some very useful, constructive criticism which has enabled the

.programistafeto improve the academic counseling of students and tb improve

the Anternship experience for students. Section C Of this report contained

excerpts from program evaluations provided by both trainees anti research

directors who supervised interns. These statements provide additional evi-

.
_

.dente in support of the judgment that the program has been highly successful.

No problems were enco
-

tered in p- acing trainees in jobs for which they -

1

-',..

At

4

were trained. Most traine hada cho e of several jobs. Some who began

the program int ending to pursue careers in public school or stAtuducation

agencies decided-to pursue careers in higher edubation and,chose profe'Vsor.. '

\ .
, N .

,

ghips in preference .to public school positions. They.have'frequently:exPressed 4

!

.

. 4
.

the opinion that'the experience gained as a result of that-train g and

1

.*1

internship provide a balanced perspective of the problems'asso ated with

fostering change in school programs. they keel that their'teaching and

research contributions as professors are particularly enriched by the expei-

ience gained in the research internship. -Undoubtedly, the graduates of the

program will continue to map significant contributions in' their chosen0

fields during the course of their professionayareers.

-.. . ..

Plans for Continuation of the Program
..,

,0or-
. 4

It WI 1 not.be possible to continue the Training Program for Directors

of Research without federAl support. Although the courses which comprised
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theIA-ogram will be ava lable,--It will be impossible without fed- al support

to provide and supervise research internships of the high qualitoyi/Which. have

characterized the prog am in the past. ,Also, it will not be possible to screen

carefuly students wh wish to become Involved in the program. The avail-
,. to

Ability of support fo trainees made it possible to' exercise Considerable

discretion. in select ng candidates. .The program staff,has concluded that it

Ais.not reasonable t tontinne the program in its present form without federal

support.

An attempt wil be made to provide appropriate counseling for students
f.

who wish to pursue areere4in educationalresearch and development in local,

t

Q
intermediate, or st te educational agencies. To the extent'possible,research

c
-,-

* internships in theVisdonsin R & D Center, in Wisconsin school systems,

1

)

and In'the State Department of Public' uction-will be arranged. However,

t

without support for trainees it will be difficult to exercise the degree of

,cqntrol over the research intern's activities and it will be impossible to-

"'

exercise a veto power over internships. WithOut federal Aupport, the Progiam

for Training Directors of Research will be but a shadow of the Program which

has been conducted during'the past six years.
.
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